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Abstract
2
The broad scope of extracurricular activities during childhood and adolescents provides 
favorable conditions for promoting positive youth development. The current study examined the 
relationship between athletic extracurricular experiences at the high school and college level and 
developmental factors learned from these experiences. From this particular sample, participants 
participating in either a team or an individual sport tended to have significantly higher rates of 
positive identity experience within their activity compared to those who did not play an upper 
level sport. Participants who assessed a high school or college level individual sporting activity 
tended to report significantly higher rates of interpersonal skills and adult networking skills 
related to their activity compared to participants involved in another extracurricular activity.
It is estimated that between 30 million and 40 million youth participate in organized 
sports in the U.S. every year (Tremblay, 2003). On average, organized sports programs take up 
to two hours a day, and at the very least three or four days a week for younger children and about 
five days a week for older youth. With so much time invested in these programs, such activities 
may influence the developmental course of each youth athlete. Influences such as friendships, 
peers, teachers, and spirituality, in addition to extracurricular activities, all play major roles in a 
person’s development into adulthood. These interacting influences of development all fall under 
the cultural-ecological transaction lens, incorporating family factors, specific life events, and 
community and cultural contexts (Kia-Keating, Dowdy, Morgan, & Noam, 2011). Specifically, 
the broad scope of extracurricular activities provides ample settings for some of the most 
favorable conditions for promoting positive youth development (Larson, 2000).
Overall, positive healthy development incorporates both physical and mental health. 
Positive and healthy mental development has been defined by a variety of positive adolescent 
outcomes, including success within a school setting, emotional and behavioral health, physical 
health behaviors, and the overall quality of life (Kia-Keating, et al., 2011). In early childhood, 
usually it is the parents who choose the extracurricular activity for their child in hopes that these 
activities would not only give their active child an outlet, but also to set the beginning foundation 
for physical and mental health. In fact, longitudinal studies have shown that adolescent 
participation in organized extracurricular activities has been associated with positive 
development and positive adult outcomes (Eccles, Barber, Stone, & Hunt, 2003). Within 
communities and research, programs that are set up specifically for the role of fostering positive 
development in adolescence and push toward meaningful contributions to society are known as 
positive youth development programs, or PYD’s (Benson, 2006; Gano-Overway, Magyar, Kim, 
Newton, Fry, & Guivenau, 2009; Gestsdottier & Lerner, 2007; Zarrett, Fay, Li, Carrano, Phelps, 
& Lerner, 2009). According to Gano-Overway et al. (2009), historically organized sports
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programs for youth have focused on treating and ultimately the prevention of criminal and 
delinquent behavior, such as drug and alcohol abuse, teenage pregnancy, and even academic 
failure. From this prospective, children were seen as something that was broken and in need of 
being fixed, but even with good intentions of preventing these negative behaviors youth were not 
completely prepared to accurately thrive when set out on their own (as cited in Gano-Overway et 
al, 2009). Current PYD programs are designed to provide youth with more prosocial experiences 
and to teach developmental skills used in adulthood as well as to deteriorate negative learned 
behaviors, which are considered antisocial characteristics. In this context, prosocial behaviors are 
defined as voluntary acts intended to benefit and help another person and society, usually 
incorporated with a person’s morality and moral behaviors (Gano-Overway et al., 2009; Hodge 
& Lonsdale, 2011). Antisocial behaviors are defined as immoral behaviors meant to harm others, 
such as harassing or making physical contact with a person with the intent to harm or intimidate 
them (Gano-Overway et. al., 2009; Hodge & Lonsdale, 2011). Other national resources, such as 
the Center for Kids First in Sports, have been designed as a catalyst to reform youth sports 
activities so that they may be positive influences on the lives of American youth (Tremblay, 
2003). Nevertheless, it is imperative that American youth are able to learn positive 
developmental factors while participating in these programs and not the negative antisocial 
aspects often found within sports and sporting events.
Structured athletic extracurricular activities are programs meant to help the development 
of prosocial behaviors and fundamental skills for adulthood (Brunelle, Danish, & Forneris, 2007; 
Fraser-Thoma, Cote, & Deakin, 2005; Larson, Hansen, & Moneta, 2006; Rutten, Schuengel, 
Dirks, Stams, Gert, Biesta, & Hoeksma, 2011). According to the Sporting Goods Manufacturers 
Association, nearly 63% of all youth between the ages of 6-17 years participated in sports in 
2007 alone (Anonymous, 2007). With this many participants, one could say that sports and the 
context surrounding sports have a substantial influence on the lives of American children.
Studies have found that most children believed that sports and other extracurricular activities 
were more beneficial for learning developmental skills than a classroom setting (Larson & 
Hansen, 2006; Hansen, Larson, & Dworkin, 2003). Youth sport participation not only provides 
physical health benefits, but it also promotes four other categories of prosocial developmental 
skills and factors: intellectual, psychological, emotional, and social (Gano-Overway et al, 2009). 
Intellectual health is promoted by teaching youth time management, goal setting skills, problem 
solving, and persistence (Larson et al, 2006). Most upper level sport activities within the schools 
have some kind of academic policy where a student must maintain a certain GPA or pass a 
certain amount of credits in order to be eligible for participation. For instance, at E.C. Glass High 
School in Lynchburg, Virginia, if students are failing two or more classes they may be able to 
participate in team practices, if allowed by the head coach, but they are ineligible to participate in 
games or matches until the teacher of the failing class provides written documentation of 
academic improvement. Once this has been provided, the school’s athletic director must approve 
the student for full participation. Studies have found that involvement in organized sports shows 
indicators of both academic and psychological adjustment (Fredircks & Eccles, 2006). Females, 
especially, have been shown to have higher odds of completing college-level schooling after 
actively engaging in high school sports (Troutman & Dufur, 2007). Emotional and psychological 
health are promoted by learning confidence, levels of competence, emotional regulation, 
character, and positive affect and empathy (Findlay & Coplan, 2008; Larson et al, 2006; Linver, 
Roth, & Brooks-Gunn, 2009; Vella, Oades, & Crowe, 2011). When compared to other 
extracurricular activities, such as arts programs and structured club activities, participants within 
the athletic programs tend to report higher rates of not only learning how to regulate their 
emotions but also being able to apply what they have learned, allowing them to better control 
their emotions (Dworkin, Larson, & Hansen, 2003; Hansen et al., 2003; Larson et al., 2006). 
Sports also seem to have a significant influence on the social life of the participant. For example,
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it is often portrayed in the movie industry as the “jocks” usually at the top of the high school 
hierarchy. Although the formation of cliques and the act of ostracizing other peers would be 
considered an antisocial factor, sports themselves provide the opportunity for positive social 
interactions with their peers as well as with adults. For instance, in one study, a young man who 
played football reported that he learned that people within the community really cared about his 
team (Dworkin et al., 2003). In the same study a young girl who played soccer, responding to a 
question about group leaders, said that adults have more wisdom and will give good advice when 
needed (Dworkin et al., 2003). Both examples suggests that while participating in their sport, 
they have experienced a positive interaction between themselves, adults, and the surrounding 
community. When it comes to peer relations, sports are said to foster citizenship, positive peer 
interactions, social success, and leadership skills (as cited in Fraser-Thomas et al., 2005). Studies 
suggest that people involved in sports not only had friendships with other sports members but 
often had friends who did not participate in sports, whereas those who were involved in arts 
programs tended to have peers within the realm of the arts program (Schaffer, Simpkins, Vest, 
and Price, 2011). In general, children who participate in structured extracurricular activities tend 
to report higher rates of communication skills and learning how to communicate with different 
people of the community, but also sports participants tend to report higher rates of teamwork 
experiences and learning leadership skills (Dworkin et al., 2003; Hansen et al. 2005; Larson et 
al., 2006). Shyness has also been recently studied in association with sports and other 
extracurricular activities. A longitudinal study found that shy children reported decreased rates of 
social anxiety after only one year of participating within a structured sport compared to shy 
children who did not participate in a sport, who had relatively the same rates of social anxiety at 
the beginning of the study (Findlay & Coplan, 2008). Researchers suggested that the sports 
programs served as a buffer for learning social skills because youth are given greater
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opportunities for peer interactions, given a role within a team, and must communicate to reach a 
common goal (Findlay & Coplan, 2008).
Essentially, these prosocial skills and behaviors are not just found within a school setting 
or within specific activities alone, these fundamental skills can be easily translated into the adult 
world. Most research focuses on youth in late childhood to adolescence asking whether or not 
they have learned or have been able to apply what they have learned. Most youth in these age 
groups generally have not yet been exposed to experiences similar to in within the adult world 
besides what they have come across within a school setting. One study found that adolescent 
participants who had extensive sport participation for at least two years had positive outcomes of 
academic and civic success within young adulthood. These researchers also found that sport 
participation, intensity, and duration tended to lead to more positive outcomes as much as eight 
years after leaving high school (Gardner, Roth, & Brooks-Gunn, 2008). Few studies have 
focused on whether athletes continued to learn and act upon what they have learned beyond 
adolescence and into early adulthood.
The present study asked young adults at the beginning phases of adulthood about their 
experiences in sports and other extracurricular activities, comparing the experience differences of 
those involved in team sports, individual sports, and non-sporting activities, such as student 
government. For this study, a team sport was defined as an athletic activity in which three or 
more players are needed and used in order to score a point, such as basketball or baseball. An 
individual sport was defined as an athletic activity where a single person competes on their own, 
such as golf or gymnastics. In order to be classified in either sport group, the participant must 
have participated in the sport within the last two years from the date of study participation. 
Experiences from non-sports related activities, such as involvement in sororities or fraternities, 
were also collected as one category known as non-sporting activities. Participants were
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instructed to choose a non-sport related activity if they were not involved in sports or the 
participant had not been involved in a sport within the last two years prior to study participation.
Prior research typically focuses on leadership in team sports, indicating that proper 
leadership between coaches and players as well as leadership between teammates directly 
influences the success of the team (Dirks, 2000). When participating in team sports, one must 
rely on and trust other teammates as well as use the more experiences members as models. 
Having these direct models, younger players can potentially learn more skills on and off the 
field. This idea can be associated with Witkins field independence-dependence continuum 
where people who are field-dependent have a tendency to rely on others and their environment as 
a main references for their own behavior as well as tend to show more attributes for effective 
interpersonal relationships (as cited in Liu, 2003). Since team sports have the advantage of 
needing such intimate social interactions between its members, I hypothesized that team-sport 
participants would report higher rates of prosocial experiences within six domains: identity 
experiences, initiative, basic skills, teamwork and social skills, interpersonal relationships, and 
adult network experiences compared to the other two groups and that non-sport participants 
would report the lowest rates of prosocial experiences. Also, I separately examined the domain 
of teamwork through a teamwork activity. I hypothesized that in general the sports groups would 
complete the group activity more quickly than those not involved in sports activities.
Method
Participants
One-hundred and one students from Lynchburg College participated in this study with a 
mean age of 20.2. There were 24 males and 77 females. Twenty-nine percent of participants 
were freshman, 24% were sophomores, 26% were juniors, and 24% were seniors. Only 7% of 
participants had never played sports, 62% played sports “just for fun”, and 31% played a season 
sport. Seventy-one percent of participants said that they had played some kind of sport activity
within the last two years and 29% said they did not. Altogether, 42% of participants met the 
requirements for the team sport group, 19% of participants met the requirements for individual 
sports group, and all others, 39%, were categorized in the non-sport group. Participants were 
given extra credit points for their participation, but as stated on the informed consent and by the 
researcher they could only receive their extra credit after completing the follow-up teamwork 
activity. Of the 101 participants, 52% of participants completed the follow-up activity. Thirty 
percent were grouped in the individual-sports group, 31% were grouped in the team-sports 
group, and 40% of participants were classified in the non-sports group. Group sizes ranged from 
three to five people within a group.
Materials
Participants were given a short questionnaire asking about demographic information (see 
appendix A), such as age, gender, and class standing. Questions asking about sport participation 
were also included on this form. First, participants were asked whether or not they like sports and 
the frequency they have played sports, such as almost daily to 1-4 times a day. Then, they were 
asked if they played sports within the last two years. If they answered yes to having played a 
sport within the last two years, they were asked to name the sports they have participated in and 
to just choose one sport, if there were multiple activities, to base their answers off of for a youth 
experiences survey. If participants did not play a sport, they were instructed to write down an 
extracurricular activity they were associated with, such as student government or a job. Once an 
activity was chosen, the responses on the survey were based on the specific activity named by 
the participant. This activity was used to group people by sports involvement.
Participants were given a copy of the revised version of the Youth Experience Survey 
(Hansen & Larson, 2005) also known as the YES 2.0 (see appendix B). This survey is a 66-item 
survey, revised from Hansen et al. (2003) by Hansen and Larson (2005) and used within Larson 
et al. (2006), that asks about extracurricular experiences in the 6 domains: identity experiences (a
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=.67), initiative experiences (α =.89), basic skills (α= .70), interpersonal experiences (α =.83), 
teamwork and social skills (α =.89), adult and positive adult network experiences in an 
extracurricular activity (α =.85), as well as negative experiences within activity and the 
community (α =.90). The survey items were answered on a Likert scale from l(yes. d e f i nitely)- 
4(not at all). Identity experiences were assessed by questions pertaining to identity exploration 
and identity reflection. Initiative experiences were based on questions regarding goal setting, 
effort, problem solving, and time management. The basic skills domain was assessed by 
questions regarding emotional regulation and improvements in cognitive and physical skills. 
Interpersonal experiences were assessed by responses about diverse peer relations and prosocial 
norms. Team work and social skills was assessed by responses pertaining to group process skills 
as well as improvements in giving and accepting feedback while in the activity. Adult networks 
and social capital was assessed by questions pertaining to the activities’ integration with family, 
linkages to the community, and linkages to work and college. Negative experiences were 
assessed from questions pertaining to stress, negative peer influences, social exclusion and 
negative group dynamics.
For the teamwork activity, once participants were in their groups, they were given 10 
large Solo cups, six pieces of string about six-inches long, and one rubberband to complete the 
teamwork activity. As a group, participants had to build a pyramid with the given cups, starting 
with four cups on the bottom then three, then two, then one cup. For this task they could not use 
their hands or any other body part, even if the cups fell on the floor, they could only use what the 
instructor gave them, six pieces of string and a rubberband. As soon as the instructions were 
given a timer was started. The participants were unaware that they were being timed, unless they 
asked after the completion of the task.
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Procedure
Students signed-up for specific times that fit with their schedule. After participants were 
seated, the researcher passed out an informed consent sheet for participants and told them a small 
summary about her research and why she was conducting the research. At this time, participants 
were verbally instructed that all extra credit points were contingent on the participation in the 
second half of the study. After informed consent sheets were signed, participants received a short 
demographic sheet which was connected to a copy of the YES 2.0. They were instructed at the 
beginning of the session that if they participated in multiple sport activities to choose the activity 
that they identified with the most. If and only if they had not participated in any sport within the 
last two years then they must base their answers off of any other extracurricular activity they 
have participated in during the past two years. After completion of the demographic form, 
participants answered the questions on the YES 2.0 based on experiences from a single sport 
activity or extracurricular activity. After participants completed the YES 2.0, they handed in all 
of their information and they were told that they would be contacted through e-mail about 
signing up for times to complete the second half of the study, a group activity.
For the group activity, participants were grouped by information given in the 
demographic form into a “team sports” group, an “individual sports” group, and a “non-sports” 
group. They were then contacted through email about 1-2 weeks after completing the YES 2.0, 
containing specific times that were associated with their group type, so team-sports would be 
grouped with team-sports and so on. Groups for the activity ranged from three to five people in a 
group.
To successfully complete the activity, groups had to build a pyramid made of 10 large 
solo cups using only 6 pieces of string and a rubberband. Once the last cup was place at the top 
of the pyramid and all hands were off the cups, a timer was stopped and the group’s time was
recorded. The participants were thanked for their participation and given slips of paper showing 
their completion of the study and received 4 extra credit points for their participation.
Results
The data were analyzed for 8 different domains of experiences; the teamwork activity 
time, identity experiences, initiative experiences, basic skills, interpersonal experiences, 
teamwork and social skills, adult networks, and negative experiences. A series of one-way 
ANOVA’s were conducted to find the significance of each separate domain among the three 
groups: team-sports group, individual-sports group, and the non-sports group (refer to table 1 for 
all descriptive statistics). I hypothesized that participants who were involved in team sports 
would report higher rates of prosocial experiences within the six domains compared to the other 
two groups, participants who assessed their experiences in a non-sport activity would have the 
lowest rates of prosocial experiences, and that the participants in the sport groups would 
complete the teamwork activity more quickly than those not involved in sports.
First the teamwork activity data was analyzed. Group means were found by converting all 
single group times into seconds and averaged within their specific group, so that single 
individual group times were averaged with other individual group times only, and so on. 
Altogether, group times did not significantly differ, F(2, 48)=.813, p>.05. For the team activity, 
my hypothesis was not supported.
The six prosocial domains were analyzed separately. For identity experiences, I 
hypothesized team-sports groups would have the highest rates of these experiences compared to 
the other two groups. This hypothesis was not supported yet there were significant differences 
between groups, F(2,95)= 7.56, p=.001. A Tukey Post Hoc test revealed that the non-sports 
activity group was significantly lower on identity experiences than the sports groups.
For initiative experiences, basic skills, teamwork/ social skills, and negative experiences,
I hypothesized that individuals who were involved in team-sports would report higher rates of
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these experiences compared to the other two groups. For these domains, the differences between 
groups was not significant: initiative experiences, F(2,94)=.93, p>.05; basic skills,
(F(2,88)=1.94, p > .05; teamwork/social skills, F(2,94)=2.12, p>05; negative experiences, 
F(2,94)=1.33, p>.05. For these domains of developmental factors, my hypotheses were not 
supported.
I hypothesized that participants in the team-sport group would report higher rates of 
interpersonal experiences compared to individuals in the other two groups. Significant 
differences between groups was found for this domain, F(2,96)=5.87, p =.001, yet my hypothesis 
was not supported. A Tukey Post Hoc test revealed that the non-sport group had significantly 
lower rates of interpersonal experiences compared to the individual-sport group, but the team- 
sport group did not significantly differ from the other two groups. Positive adult networking 
experience had a similar result. I hypothesized that individuals who were involved in team-sports 
would report higher rates of positive adult networks. Although groups significantly differed, 
F(2,92)=3.38, p= .04, a Tukey Post Hoc test revealed that only the participants who were not 
involved in sports had significantly lower rates of positive adult networks compared to 
participants involved in individual-sports. Therefore my hypothesis was not supported.
Discussion
The current study investigated involvement in sports and other extracurricular activities 
as related to various domains of prosocial behavior. I hypothesized that participants who were 
involved in team-sports would have higher rates of prosocial experiences, in six positive domains 
compared to the other two groups, and participants who assessed non-athletic activities would 
have the lowest ratings of prosocial experiences. This hypothesis was only partially supported by 
the data. I found that participants in the individual-sports group had significantly higher rates of 
prosocial experiences for three of the six domains: identity experiences, interpersonal 
experiences, and positive adult networking, compared to the non-sport extracurricular activity
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group. Also, the non-sports activities had the lowest ratings of identity experiences compared to 
both sports groups and lower ratings of interpersonal experiences and positive adult networks 
compared to the individual-sport group. For these two domains, participants who were involved 
in team-sports did not significantly differ from the other two groups. There were no other 
significant differences between groups for the other three prosocial experience domains.
I also investigated the prosocial social skill of teamwork by having participants work 
together in a teamwork activity. This activity gave all groups a common goal of creating a 
pyramid out of plastic cups. In order to create the pyramid, participants within each group had to 
work with other group members, whom they may or may not have previously met before the day 
of the activity, by moving cups with only a piece of string and a rubberband and stacking each 
level of cups. I hypothesized that participants who played an upper level sports would perform 
the task faster than other activities because in order to be successful within an event an athlete 
needs to be able to work together with others, whether it is with other teammates or with coaches 
and sporting officials. Unfortunately this hypothesis was not supported. Although the team and 
individual sports groups averaged a faster time compared to the non-sports groups, the difference 
was not statistically significant.
For identity experiences, participants who played upper level sports reported higher 
scores for being able to explore their identity, such as trying new things, and positively reflecting 
on who they are and their future while within their sporting experience. Participants in the 
athletic programs likely reported higher rates of identity experiences because they were given 
opportunities within their activity to try new things that fit with their personality. Most sports 
have different positions on the team that play different roles with different responsibilities. By 
exploring the different positions on the team, they are also exploring what they can handle 
physically and mentally. Also, in upper-level sports, individuals identify themselves as a player 
of their particular sport, using such statements like “I am a soccer player; I am a goalie.” Other
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activities and clubs do not always include opportunities where an individual can explore different 
roles, as well as strongly identify themself with their particular role in the activity.
Participants involved in individual-sports, like track and field and golf, most likely have 
higher rates in interpersonal and adult networking experience because most often these 
participants are not a part of a “team” environment. Individuals in team sports must work closely 
with other teammates whereas individual sport participants can be a part of a team but tend to 
compete and practice on their own. When they must compete, they are generally competing 
against players of multiple schools or recreations at a time, such as a track meet. Track meets can 
have multiple schools come together to compete in many different events. Also, individual 
golfers can be paired with golfers from others schools. In these situations, the participants are 
able to get the interpersonal and adult network skill benefits from interacting with other athletes, 
coaches, judges or referees, recruiters, and fans coming from different backgrounds and 
communities.
A few strengths of this study include separating sports activities into two different 
groups. When comparing extracurricular activities, other studies tend to combine all sports 
activities together, usually comparing athletic activities to arts activities, school-sanctioned 
clubs, and religious group activities. This particular study specifically investigated prosocial 
experience differences between the type of sport and comparing these sport types to other 
extracurricular activities. Individual-sports are much different than team-sports. In Individual 
sports, there tends to be more pressure on the athlete because their success is based off their own 
performance, unlike a team sport where there are multiple players to contribute to the success of 
the team. By separating the sport categories, I was able to show differences in experiences and 
infer that these differences are related to the different environments around the activities.
Another strength of this study was the incorporation of the teamwork activity. Although 
teamwork was assessed by self-report in the YES 2.0 survey, the activity was meant to further
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show physical teamwork differences between the three groups. In order for sports teams to be 
successful, coaches and teammates must constantly communicate as well as physically work 
together for a common goal whereas other activities, such as various art programs, communicate 
but the physical work for the activity can be done individually. Although the differences between 
group times were not significant, the individual-sport groups tended to have fastest times.
Perhaps with more participants, this difference would be significant. I was able to observe further 
differences among the groups. The individual-sports groups tended to have one leader who 
would command the actions of the other group members. This may directly relate to the kind of 
responsibilities of an individual-sport athlete and how they must take charge during their 
competition. I believe that if more participants completed the teamwork activity, the time 
differences may have been significant.
Although there were several strengths within this study, there were also limitations. First, 
there was not a lot of diversity within the sample. Most of the students were recruited from the 
Introduction to Psychology classes for extra-credit opportunities and participants could not be 
randomly assigned because of the specific qualifications to be placed in the team-sport and 
individual-sport group. Also, according to the Lynchburg College website, nearly 70% of its 
population of students participated in varsity, intramural, and club sports during the school year 
(Anonymous, 2012). With such a large population of athletics, many different scales of sporting 
activities are extremely prevalent on this campus. Another limitation was being able to define an 
“upper-level” sport. With this idea, another limitation included the separation of groups. An 
upper level sporting participant was defined as playing a sport within the last two years of filling 
out the questionnaire, but for anl8 year-old participant, by definition a high-school sport could 
be considered an upper-level sport but for someone who was 22 years old who played a sport 
throughout high school but not in college would fall under the non-sports group, so there were 
some inconsistencies by this definition. Also, participants were told that they could use any kind
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of sporting activity, whether played with friends or on an actual team. The problem is that there 
are different commitment levels as well as responsibilities associated with playing on a college 
level team compared to just playing with friends yet they were all grouped together.
The major limitation of this study was that the ratings for the team-sport group were not 
significantly different from the other groups besides identity experiences. Prior research has 
found that sport participation has many developmental benefits so one would assume that both 
individual and team sports would show similar ratings of these benefits when separated. Perhaps 
this particular sample of team sport participators may not have had these same benefits because 
they started their participation while in college. Lynchburg College has a Division III athletics 
program. Although you must try out for most of the varsity sports, the club and intramural teams 
only require a small payment so students have the opportunity to have fun and try new activities. 
From this sample, 62% of participants said they played sports just for fun while only 31% of 
participants played a seasonal sport. Perhaps in order to see these developmental benefits, 
participation in these activities must start in earlier developmental stages of life.
Even with the limitations, the sporting groups tended to have higher rates of prosocial 
experiences compared to other activities. Organized sports can potentially be extremely 
influential environments for promoting positive youth development and life lessons useful for 
adulthood, but in contrast a win-by-any-means approach can drastically do the opposite and 
hinder positive development. This is the problem we are currently facing today. Children as 
young as four and five are placed in organized sporting teams to not only learn the fundamental 
aspects of the game but to also have fun. For some coaches, players, and even parents, 
somewhere within this fundamental learning time period within adolescence, the focus is shifted 
from fun to doing whatever it must take to win a game. Although the negative aspects of sports 
were not the focus of this study they are still present, especially in upper-level athletics such as 
the college and professional level. These athletes are the role models for the youth in this country
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as well as others. To see these role models promoting positive development as well as fair and 
sportsman-like qualities within the game itself will further help change the focus of winning-by- 
any-means to honorable team-players and ultimately transferring what they have learned to 
become contributing citizens within the community.
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Table 1
Descriptive Statistics
N Mean SD
Individual-Sport 14 380.71 148.02
Team-Sport 16 458.81 146.64
Non-Sport 21 443.95 212.97
Identity Experiences
Individual-Sport 19 14.36 3.24
Team-Sport 42 13.38 3.13
Non-Sport 37 10.89 4.16
Initiative Experiences
Individual-Sport 19 23.63 8.95
Team-Sport 40 21.45 6.68
Non-Sport 38 20.87 7.30
Basic Skills
Individual-Sport 18 26.61 6.12
Team-Sport 39 24.00 5.42
Non-Sport 34 23.56 5.30
Interpersonal
Individual-Sport 19 19.16 5.90
Team-Sport 42 16.19 5.59
Non-Sport 38 13.87 5.33
Teamwork Time (in seconds)
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Teamwork/Social Skills
Individual-Sport 18 20.06 7.74
Team-Sport 42 16.60 6.31
Non-Sport 37 16.70 5.61
Adult Networks
Individual-Sport 18 19.94 6.26
Team-Sport 40 16.85 5.57
Non-Sport 37 15.83 5.10
Negative Experiences
Individual-Sport 19 43.89 7.38
Team-Sport 40 44.29 10.36
Non-Sport 38 46.61 4.87
Sports Experiences and Teamwork 21
Appendix A
Seasonal Just for fun
8. Have you participated in an organized sports activity (includes varsity, intramural, club, travel 
leagues, etc.) within the last 2 years?
Yes No
9. If you answered Yes to #8, indicate your frequency of involvement (if you answered No, write 
N/A):
Almost daily One to four times/week Less than once a week Less than
11. If you are involved in multiple sports activities, please write which sport you identify with the 
most (the activity with the highest frequency of involvement). Please only choose one. If you are 
not involved in a sports activity, please indicate any other activity you frequently participate in 
(such as dance, art club, drama, student government, religious groups, etc.).
7. If so, how often do you play sports?
6. Do you generally like to play sports? Yes No Sometimes
5. Do you like sports? Yes No Sometimes
4. Gender (circle one): Male Female
3. Age:__________
2. Class Standing (circle one): FR SO JR SR
1. First and Last Name (please print):________________________________________________
Thank you for participating in this study. Please answer the following questions about yourself.
Other (Please write your sport activity if it is not listed above):
Gymnastics Cross-Country Track and Field Swimming Tennis
Ice Hockey Softball Volleyball Field Hockey Rugby
Equestrian Golf Wrestling Ski/Snowboarding
Basketball Baseball Cheerleading Lacrosse Soccer
10. If you answered Yes to #8, please circle all sports activities that you have participated in during 
the last 2 years (if you answered No to #8, write N/A):
Never
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Appendix B
For your responses to the remaining items, please rate your experiences in the activity you
gave in #11
1
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3
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4
4
2
2
2 3
3
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4
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3
4
4
4
2
2
2
3
3
3
4
4
418. Practiced self discipline
17. Learned about setting priorities
16. Learned about organizing time and not procrastinating (not 
putting things off)
Time Management
15. Used my imagination to solve a problem
14. Learned about developing plans for solving a problem
13. Observed how others solved problems and learned from 
them
Problem Solving
12. Learned to focus my attention
11. Learned to push myself
10. I put all my energy into this activity
Effort
9. Learned to consider possible obstacles when making plans
8. Learned to find ways to achieve my goals
7. I set goals for myself in this activity
Goal Setting
INITIATIVE EXPERIENCES
6. This activity has been a positive turning point in my life
5. This activity got me thinking about who I am
4. Started thinking more about my future because of this 
activity
Identity Reflection
3. I do things here I don't get to do anywhere else
2. Tried a new way of acting around people
1. Tried doing new things
Identity Exploration
IDENTITY EXPERIENCES
Your Experiences In.... .
[Activity]
Yes,
Definitely
Quite a 
Bit
A Little Not At 
All
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BASIC SKILL
INTERPERSONAL RELATIONSHIPS
TEAM WORK AND SOCIAL SKILLS
46. Had an opportunity to be in charge of a group of peers
45. Others in this activity counted on me
44. Learned about the challenges of being a leader
Leadership and Responsibility
43. I became better at taking feedback
42. I became better at giving feedback
Feedback
41. Learned that it is not necessary to like people in order to 
work with them
40. Learned how my emotions and attitude affect others in the 
group
39. Learned to be patient with other group members
38. Became better at sharing responsibility
37. Learned that working together requires some compromising
Group Process Skills
36. We discussed morals and values
35. Learned to stand up for something I believed was morally 
right
34. I was able to change my school or community for the better
33. Learned about helping others
Prosocial Norms
32. Made friends with someone from a different social class 
(someone richer or poorer)
31. Got to know someone from a different ethnic group
30. Learned I had a lot in common with people from different 
backgrounds
29. Made friends with someone of the opposite gender
Diverse Peer Relationships
28. Athletic or physical skills
Physical Skills
27. Communication skills
26. Artistic/creative skills
25. Computer/internet skills
24. Skills for finding information
23. Academic skills (reading, writing, math, etc.)
In this activity I have improved:
Cognitive Skills
22. Learned that my emotions affect how I perform
21. Became better at handling stress
20. Became better at dealing with fear and anxiety
19. Learned about controlling my temper
Emotional Regulation
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ADULT NETWORKS AND SOCIAL CAPITAL
66. Was discriminated against because of my gender, race, 
ethnicity, disability, or sexual orientation
65. Other youth in this activity made inappropriate sexual 
comments; jokes, or gestures
64. I get stuck doing more than my fair share
Negative Group Dynamics
63. There were cliques in this activity
62. I felt left out
61. Felt like I didn't belong in this activity
Social Exclusion
60. Youth in this activity got me into drinking alcohol or using 
drugs
59. I was ridiculed by peers for something I did in this activity
58. I did something in this activity that was morally wrong
57. Felt pressured by peers to do something I didn't want to do
Negative Peer influences
56. This activity has stressed me out
55. This activity interfered with doing things with family
54. Demands were so great that I didn't get homework done 
(skip this item if your Target Activity is a class)
Stress
NEGATIVE EXPERIENCES
53. This activity increased my desire to stay in school
52. This activity helped prepare me for college
51. This activity opened up job or career opportunities for me
Linkages to Work and College
50. Came to feel more supported by the community
49. Got to know people in the community
Linkages to Community
48. I had good conversations with my parents/guardians 
because of this activity
47. This activity improved my relationship with my 
parents/guardians
Integration with Family
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